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Summary

Purpose
This session explores some basic gender concepts and tests our assumptions about how households
work. The household is seen as a ‘bargaining space’ where household members negotiate important
decisions that affect their livelihoods. Gender roles and age have an important effect on the bargain-
ing process. Household livelihood strategies involve allocating roles, decisions about who does
which sort of work, how household income is spent and who is prioritised for education. The session
explores how these decisions are taken and who benefits.

By the end of the session, participants will:

• be exposed to basic gender concepts and definitions

• be familiar with basic gender analysis

• have carried out a simple gender analysis using prepared case studies

• have reflected on the importance of understanding the gender and age dimensions of sustainable
livelihoods

• be in a position to think critically about the livelihoods framework introduced in Session 3.

Activity overview
The session consists of two linked activities.

• In the first activity, participants develop a working definition of gender and distinguish between
‘gender’ and ‘sex’.

• In the second activity, participants carry out a basic gender analysis using prepared print or film
case studies.

In the discussion that follows, participants explore the role of gender, age and power relations on the
objectives and benefits of household livelihood activities. At the end, participants identify key issues
for consideration when thinking about sustainable livelihoods.

Session components and time required
The ‘key ideas’ section introduces the ideas and debates about the impact of gender, age and power
relations on the household. This can be photocopied and handed out at the end of the session. The
preparation section alerts the trainer to what he or she will need to do before running the session.
The facilitation section is a step-by-step session plan. The activity guides and the gender analysis
checklist in Chapter 4 are designed to be photocopied and handed out to participants. The session
will take approximately 31/2 hours. The time required will depend on what case studies you use.

Session 2:

Inside the household
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As we saw in Session 1, household membership and composition can vary
widely between different households. In this session we look at relation-
ships between people within the household and examine the roles played
by male and female household members of different ages. Gender relations
reflect relationships of power within the household.

This helps to refine our understanding of the household and to include
gender and age perspectives in the livelihoods framework. An understand-
ing of gender, age and power issues helps us view the household in a
different way and ask a new set of questions:

• Who does what within the household?

• Who decides what within the household?

• Who has access to which household resources?

• Do household members act as a unit, automatically pooling their re-
sources to benefit all household members? Or does the organisation and
benefit sharing of the household reflect divisions of power and labour
along age and gender lines?

The way we answer these questions will affect our understanding of the
livelihoods framework and what kind of interventions are needed to im-
prove household livelihood security.

Concepts and definitions
Trying to answer these questions requires a basic understanding of gender
concepts and the principles of gender analysis and planning. Gender analy-
sis is a specialised and complex field with an enormous literature and a
variety of analytical frameworks. It is only possible in this session to provide
a brief sketch of key ideas about gender.

Gender refers to the socially constructed roles ascribed to males and females
(as opposed to sex, which denotes the biological distinction between males
and females). These roles, which are learned, change over time and vary
widely within and between cultures.

1

The important thing to recognise is that the cultural definitions of gender
and gender relations are not fixed – they can change.

Gender systems

Gender systems study the roles and relative rights of women and men of differ-
ent ages. They analyse how the differences in roles and rights affect their access

Inside the household

Key ideas

GENDER
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to, and benefits from resources. They explore how different roles and rights
affect participation in important decisions within and beyond the household.

These relative rights of men and women can be seen in many different
spheres. For example, women are often in a weak position where their
rights under land tenure systems are concerned. Younger or unmarried
women may not qualify for rights at all. Women may be discriminated
against through customary laws on inheritance. Women may be the principal
users of certain types of forest and marine products, but are often overlooked in
the planning and decision making for sustainable resource management.

Women may be the principal producers of agricultural crops, but male
extension workers often relate better to male farmers, so the role of women
and their agricultural knowledge becomes invisible. Women may be re-
sponsible for producing food crops for household consumption while men
may take responsibility for cash crops or make decisions about the sale of
livestock. This affects who has the primary power over household income
and who decides how it should be used.

Gender also influences decisions about developing the capacity of young
people. In many places adults may prefer to send young boys to school while
keeping girls at home. If the household experiences financial difficulty, girls
may have to give up school while boys continue with their education.

Boys and girls are usually taught different skills and given different tasks
from an early age. These decisions are influenced by local understandings
of what gender roles should be. They have a long-term influence on the
options open to boys and girls as they grow older.

Some frameworks for gender analysis
There are a number of theoretical frameworks for carrying out gender
analysis.

2
 These include:

• the Gender Roles Framework (GRF), otherwise known as the Harvard
framework

• the University College of London Development Planning Unit (DPU)
‘triple role model’, otherwise known as the Moser framework

• the Social Relations Framework (SRF) developed by the Institute of
Development Studies at Sussex University (IDS).

The frameworks have been developed for different reasons. Some aim to
integrate gender issues into development work. Others aim for social trans-
formation.
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The Harvard framework

This was the first gender framework to be developed. It was developed by
the Harvard Institute of International Development and Women in the
Development Office of USAID. It has a focus on community-based projects
and was developed in response to the widespread failure of development
projects to integrate gender concerns.

Organisations that have used this framework include USAID, CIDA, UNDP,
IDRC

3
 and the World Bank. It is primarily focused on the gender division of

labour within the household and on gender mediated access to resources.

The framework explores:

• who does what

• who owns what – who has access to and control over household income

• who has access to and control over resources within a household and
the community at large.

In practice the Harvard framework involves observing and analysing how
members of the household perform different roles and compiling profiles of
who does what type of activity. The method maps the time spent by women
and men in the working day. Once these trends are clear the analysis fo-
cuses on different resources – land, credit, technology – and natural re-
sources. It examines who has access to these resources and who benefits
from different categories of resources.

The framework is useful for examining the likely gender impacts of changes
in livelihood strategy or planned development interventions. For example, if
a new livelihood opportunity is created, it will have implications for how
labour and time is used within the household. The creation of new liveli-
hood opportunities does not necessarily mean that people will abandon the
livelihood strategies that they currently depend on. This may result in increasing
pressure on labour resources and implications for the gender division of labour.
It may have also have implications for younger household members.

The Harvard framework is often associated with ‘gender for efficiency
approaches’ that aim to integrate women into development processes, in
order to make projects work more efficiently. The efficiency approach
makes little attempt to change the roles played by men and women. It is
rather concerned with ensuring that the project works well because it
recognises existing gender roles.

The key assumption underpinning the GRF is that women have
not been able to benefit from development because planning
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efforts have failed to fully recognise women’s actual and poten-
tial contribution to the development process. Moreover accord-
ing to GRF if gender issues are correctly identified then project
effectiveness will increase.

4

This framework has been criticised for assuming that women ‘constitute a
homogenous category with shared interests that planners can identify and
act upon’.

5
 Critics of the framework state that it does not pay enough atten-

tion to conflicts of interest amongst women.

Despite these criticisms, several aspects of the framework and tools to put
these into practice are very useful. For example, many agencies make use of
the access and control profile

6
 without agreeing with the whole framework.

The DPU/Moser framework

The framework is associated with ‘gender for equity’ approaches that aim to
transform uneven gender relations. The approach has been used by Oxfam
(who adapted the framework for the Gender training manual), Christian Aid,
ODA/DFID, FAO, NORAD

7
 and the World Bank.

The DPU framework, with its emphasis on equity, regards the process of
development and livelihoods planning as fundamentally political. The
principal focus of the framework is on the household, although linkages are
made with events in the broader environment. The starting point is similar
to the GRF – that roles of household members are differentiated by gender.

The framework says there are three principal household roles:

• productive roles: these involve producing income or goods for consumption

• reproductive roles: these are activities that maintain the household and
include raising and caring for children, cooking, cleaning, washing, and
fetching water and fuel and so on

• community management roles: these involve participation in local
decision making, dispute resolution, governance and resource manage-
ment structures as well as in cultural activities.

Moser says that women fulfil all three of these roles and have almost total
responsibility for reproductive roles. Men, on the other hand, have clearly
defined productive and community management roles, but make a minimal
contribution to household reproductive roles.

Moser states that women have practical gender needs and strategic gender
needs. Practical gender needs are things like the provision of clean water,
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electricity and primary health care, which benefit women, but leave their
gender roles fundamentally unchanged.

Strategic gender needs are those development interventions that promote
increased equity between men and women. Examples include policy and
programmes that strengthen women’s rights, entitlements and participation
in decision making.

Moser also identifies five categories of policy approaches focused on women:

• the welfare approach which focuses on enhancing women’s reproduc-
tive roles

• the equity approach which aims to gain equity for women through the
policy and legislative functions of the state

• the anti-poverty approach which aims to improve women’s productivity
but sees this as a problem of underdevelopment rather than powerless-
ness within society

• the efficiency approach which wants to make development more effec-
tive and which associates women’s participation in the economy with
increased equity.

• the empowerment approach which relies on bottom-up mobilisation to
meet practical gender needs and indirectly achieves strategic gender
needs in the process.

The Moser framework is useful for exploring how policy decisions have
practical effects on people’s lives and livelihoods. For example, a decision
to privatise rural water supply and make people pay for water will probably
increase the reproductive role burden of poor women. This would force
women from poor households (or their children) to draw water from unpro-
tected sources instead of from a standpipe. This will make the household
more vulnerable to water-borne diseases, putting children and adults at risk
of becoming sick.

8
 Once household members are sick, they will need to be

cared for, a role usually performed by females from the household or the
extended family. This reduces the amount of time that women have avail-
able for productive and community maintenance activities.

Like the Harvard framework, the DPU/Moser framework has been criticised
for focusing principally on what women do, rather than one what both men
and women do and how their roles are negotiated.
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The IDS Social Relations Framework (SRF)

IDS work on the social relations of gender has provided the conceptual
framework for what is often referred to as ‘gender and development’ (GAD).
This framework sets out to explore gender as part of the social relations of
every day life.

9
 It looks at gender within all the contexts and institutions

where men and women relate. This involves examining gender relations
within the household, the community, the market and the state.

10

Where the Harvard and DPU/Moser frameworks conceptualise the gender
division of labour by socially separating the roles and responsibilities as-
signed to women and men, the SRF sees the gender division of labour as a
form of social connection.

This requires men and women to enter into relations of co-operation and
exchange. However, the inequalities in the gender division of labour mean
that gender relations involve conflict as well as co-operation.

11

The SRF sees gender relations as dynamic. It recognises that the combina-
tion of conflict and co-operation in these relations ‘involve men and
women in a constant process of bargaining and negotiation’.

12

The SRF has clear political implications. Ending gender inequalities involves
more than reallocating economic resources for greater equity. It requires
redistributing political power. This in turn focuses on the importance of
institutional transformation at all levels. The SRF makes the issue of wom-
en’s empowerment central to this framework.

While the framework helps to substantially broaden the scope of gender
analysis,

as a planning tool, SRF provides no quick fix for overcoming
gender inequality. What it does provide is a framework for a
sensitive reading of the intricate social relations through which
women and men live their lives.

13

Bringing it all together

The various frameworks highlight how households are structured in ways
that reflect prevailing social and cultural ‘norms’. These norms reflect
gender relations of power and control. However, gender relations and social
norms change. They are constantly in transition and respond to pressure
from a number of sources including:
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• changing generational values

• policy, laws and development interventions which promote gender
equity

• women’s self-organisation for empowerment

• economic forces

• the impacts of HIV/AIDS.

Rethinking the unitary household
The various gender analysis frameworks dispute the idea that households
act as a unit, pooling their resources and making choices by consensus
about their livelihood activities. Research shows that men and women
within a household are likely to have unequal access to assets and share
unevenly in household income.

Age and gender

Households are also internally divided along age lines. First-born children
may play different roles within the household. First-born boys have stronger
rights, while first-born girls often have stronger obligations to fulfil repro-
ductive roles within the household. Older men may have more status and
decision-making power. Dependant widows may have very limited rights.

Gender socialisation processes

Socialisation is the reason why males and females are not treated equally in
society. Boys are told from birth what a ‘man’ should be. Some of these
ideas are dangerous to males and females. For example, in many societies it
is generally accepted that men have multiple sexual partners. Because safe
sex is often seen as ‘unmanly’, there is a high risk of spreading HIV. South-
ern Africa has one of the world’s highest rates of HIV/AIDS. Disease and
early death from HIV infection is increasing poverty on a massive scale.
This example shows how gender roles affect health and well-being, show-
ing that gender is a central issue for livelihoods analysis.
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Socialisation is the process of society inculcating its values in people. Some of
these values are good, others are not. They may, for example, entrench a
culture of looking after the less fortunate, or they may entrench gender inequal-
ity in the name of ‘tradition’ or ‘culture’.

Gender rights

Girls, female-headed households, married women and widows suffer from
gender-differentiated rights under land tenure, marriage and inheritance
systems. Customary and formal land tenure systems discriminate against
women. In certain systems, women may not be allocated land – their access
to land is often only through their husbands. If their husbands die, the rights
these widows have to that land may be insecure. This kind of discrimination
is not only seen in communal tenure systems. In many countries that have
implemented tenure reform that secures rights to land by issuing legal titles,
land rights have often passed only to men.

14
 This can make women even

more vulnerable than they are under communal tenure systems. Although
communal tenure systems may discriminate against women, the systems
usually recognise that members of the group are entitled to livelihood
resources.

Overall, women tend to have less access to resources than men. Research
and practice show that livelihoods analysis and planning needs to look at
the gender systems in that place. This involves investigating how gender
systems shape access to resources and who they empower to decide how
resources are managed and used. Gender perspectives must also inform
policy analysis and the institutional design of social policy and spending on
development programmes, and infrastructure delivery.

Endnotes for Session 2
1

International Women’s Tribune Centre 1996.
2

This section draws extensively on Miller & Razawi 1998.
3

The US Agency for International Development, the Canadian International Development Agency, the
United Nations Development Programme and the International Development Research Centre.

4
Miller & Razawi 1998.

5
Miller & Razawi 1998.

6
An example of this profile can be found in Session 6.

7
Overseas Development Administration/Department for International Development of the UK government,
the United Nations Food and Agriculture Organisation and Norwegian Agency for Development Co-
operation.

8
This was one of the main reasons for a cholera epidemic which broke out in South Africa in 2000/2001.

SOCIALISATION
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9
Pearson et al. 1981.

10
Kabeer 1994.

11
Kabeer 1992 in Miller & Razawi 1998.

12
Miller & Razawi 1998.

13
Miller & Razawi 1998.

14
See Quan 1998.

15
Bureau of Applied Research in Anthropology.
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Getting started

Before you run this session, you will need to:

• read through the ‘key ideas’ section and make sure you understand the
definition of gender, the basics of gender systems and different frame-
works for gender analysis

• make sure you know what the session objectives are (from the summary)
and work through the facilitation section to prepare yourself

• read through the two activity guides and the gender analysis checklist in
Chapter 4

• choose two household case studies for the session – these can come
from Chapter 4 (Case Study 1 and Case Study 2), the videocassette
(details below), or cases which you have prepared yourself. You can use
more than two case studies, as long as each small group has two cases to
analyse.

Materials required
Flipcharts, photocopies (specified below), pens for writing on flipcharts,
material to attach flipcharts and cards to the wall, and five cards for each
participant.

Preparing the materials
1. Write the learning objectives (from the summary) and the session outline

on a flipchart.

2. Write the definition of gender from the ‘key ideas’ section on a flipchart.
If you have other good definitions, write these down too.

3. Make enough copies of the ‘key ideas’ section to hand out to every
participant at the end of the session.

4. Make enough copies of the two activity guides and the gender analysis
checklist in Chapter 4 to hand out to every participant.

5. Make sure that you have five cards per participant for the gender analysis
brainstorm.

6. (Optional) Prepare a presentation about gender, age and power relations
from the ‘key ideas’ section and other sources.

Inside the household

Preparation
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7. Prepare the household case studies you have chosen. Each small group
needs two cases to analyse. You can use Case Study 1 and Case Study 2
on pages 291–2 in this session. If you decide to use these cases, make
enough copies to hand out to participants. If you decide to use your own
case studies, prepare these for photocopying and make sure there are
enough copies to hand out to participants. If you decide to use filmed
case studies, make sure the video machine and television set are work-
ing, and that the videotape is in the right place. The following table may
help you choose the films:

Film Description Rating*

Mozambique:
Floods

André used to work for an NGO but was retrenched. He now runs a small shop.
His wife works at a day-care centre in Maputo as a general worker and gets a
monthly salary. This film does not provide information on decision making in
the household, nor does it provide information on the contribution made by the
brother- and sister-in-law.

★★✩✩✩

Zimbabwe:
Moving on

This film does not provide much information on the household division of
labour or decision making about assets. However, it makes a useful case for
discussion or the development of a role play.

★★✩✩✩

Lesotho:
Home-making

The Thlabeli household is useful for comparing different gender frameworks.
The case study highlights relations between men and women, and amongst
women inside and outside the household. The case can be used in Activity 2
which analyses who does what inside the household, and the roles that
household members play in the wider community.

★★★★✩

Zambia:
'Pruned'

This case highlights how gender roles and relations change in the household
following from Peter Ngalande's retrenchment. It also describes the gender and
age division of labour within the household, clarifying the different contributions
that the children make to the household.

★★★★✩

South Africa:
Legacies

This case does not explicitly highlight gender issues
★✩✩✩✩

* Rating

★★★★✩ Very highly recommended for this session

★★★✩✩ Highly recommended for this session

★★✩✩✩ Can use in this session

★✩✩✩✩ Not recommended for this session



52Learning about livelihoods

Step 1. Session introduction

Purpose: To provide an overview of the session objectives and con-
tent and clarify how it links to Session 1.

1. Introduce the session learning objectives and activities, using the
flipcharts you have prepared.

2. Explain that in Session 1, participants looked at different household types
and developed criteria for deciding who are members of a household.
This session is aimed at thinking more critically about the household
through exploring gender, age and power relations.

Step 2. Activity 1: What is gender? Why is it a
development issue?

Purpose: To develop a working definition of gender and to distin-
guish between gender and sex.

1. Break participants into small groups and give each group a copy of
Activity Guide 1. Ask each group to prepare and write the following on a
flipchart for presentation to the plenary:

• the group’s own definition of gender

• a statement that clarifies the difference between gender and sex

• three arguments why gender is a development issue.

2. Reconvene the plenary and ask groups to put up the flipcharts they have
prepared. Choose a few groups to present what they have prepared,
giving some background about how they made their decision. Highlight any
major differences between the definitions, statements and arguments.

3. Put up the flipchart you have prepared with one or more definitions of
gender. Discuss any major differences between these definitions and
those prepared by the group.

People sometimes experience problems with the language used to describe gender concepts. Try
to keep jargon and specialised language to a minimum and explain all terms as soon as they are
introduced. It might help to write down important terms as they are used during the session. If you
do not feel confident about your grasp of key gender concepts and frameworks, you may want to
include a gender specialist in your training team.

Inside the household

Facilitation
31/2 hours
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Step 3. Gender analysis – key questions
brainstorm

Purpose: To identify a framework for an analysis of gender and age
roles and relations within households.

1. Introduce the brainstorm topic: ‘What questions do we need to ask to
carry out an analysis of gender and age relations in the household?’
Explain that we need to look inside the household and identify the
different roles that males and females of different ages play. Once the
group understands these roles, they will be able to reflect on power
relations within the household.

2. Ask participants to work individually, think of a few questions, writing
down one question per card.

3. Ask participants to present their questions to the group, putting the cards
up on the wall. Make sure that each question is only put up once. Then
sort and group the cards so that they are on the wall in themes.

4. Hand out the gender analysis checklist and summarise the basics of
gender analysis if necessary. Compare what came out of the brainstorm
with the checklist and highlight the key differences that emerge.

Step 4. Activity 2: Inside the household:
gender roles, assets and decision making

Purpose: To apply key elements of gender analysis to selected house-
holds.

1. Divide the participants into small groups. Hand out a copy of Activity
Guide 2 to participants and explain the activity. Each group will analyse
two prepared household profiles. Hand out copies of the cases and set
up the film for viewing.

2. Ask groups to analyse the households using the gender analysis checklist
and prepare to report back on their findings.

3. Ask the groups to report back to the plenary on one household they
analysed. If a household has been analysed by more than one group, ask
the other groups to report back on any differences. Participants should
debate differences in their analysis.
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Step 5. Reflection

Purpose: To reflect on what has been learnt about households from
Sessions 1 and 2 and to summarise why gender analysis is central to
understanding livelihoods.

1. Ask participants to form pairs and discuss what they have learnt about
households from the two sessions. In particular, they should discuss
how gender analysis will contribute to an understanding of livelihoods
and vulnerability.

2. Facilitate a short plenary discussion and highlight any points that may
have been missed. If you have prepared an input on gender, age and
power relations, present it at this point.

3. Hand out copies of the ‘key ideas’ section for participants to keep as a
reference.
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Learning objectives

By the end of this activity you will have:

• developed a working definition of a gender

• distinguished between ‘gender’ and ‘sex’

• examined why gender is a development issue.

What to do
1. The facilitator will allocate you to a group. Choose somebody in your

group to facilitate the activity and someone to record and report on the
group’s work.

2. Discuss and develop a definition of gender and write it on a flipchart to
present to the plenary. It might be useful to think about how men and
women are socialised into different roles and how this affects the way
household and society are organised.

3. Are ‘gender’ and ‘sex’ the same thing? Think about how your gender is
different from your sex. Develop a statement in your group that clearly
highlights the difference and write it on a flipchart.

4. Why is gender a development issue? What arguments can you develop
to support gender issues being mainstreamed into all development
practice?

5. Prepare to present your definitions and arguments to the plenary group.

Inside the household

Activity Guide 1: What is gender?
Why is it a development issue?
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Learning objectives

By the end of this activity you will have:

• analysed two household profiles, using the key questions from the previ-
ous activity and the gender analysis checklist

• clarified the gender roles played by household members and identified
how gender improves or limits their access to resources

• explored the gender dimensions of key household decisions.

What to do
1. The facilitator will give you printed household profiles to read, or films

to watch. For each household try to answer the following questions:

• Who does what in the household? When do men, women, girls and
boys work and what do they do?

• What roles do household members play in the wider community?
Whose voices are heard in decision making that affects access to
livelihood assets like land and community resources?

• Who has access to which resources? Are there any resources that men
or women are barred from? Who controls household economic
resources? Is there more than one centre of control?

• Who decides on what to do with the household’s income? Who has
the ultimate authority over decision making?

• How would you describe the household? Does it care equally for all
its members?

Refer to the gender analysis checklist on page 320 for more questions.

2. Prepare to report back on your analysis to the plenary group.

Inside the household

Activity Guide 2: Gender roles, assets
and decision making


